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• Teachers with more developed emotional recognition and
regulation abilities may better manage the emotional
demands related to teaching.
Brackett & Baron, 2018; Brackett et al., 2010; Castillo et al., 2013; Harvey et al., 2016; 

Tsouloupas et al., 2010; Valente et al., 2020; Valente et al., 2020.

• Research is primarily focused on the impact of SEL
programs on students, with little known about the impact
of such programs on educators.

Brackett et al., 2011; Castillo et al., 2013

• Mixed Reality Simulator environments can act as an
empathy inducing medium and provide preservice
teachers with the opportunity to practice affective and
cognitive skills, such as emotional regulation and
recognition, which are integral to teaching.

Gundel et al, 2019; Stavroulia & Lanitis, 2019

• The cognitive skills of appraisal, emotional 
recognition, and emotional regulation are 
emphasized in theories of coping, empathy, and 
emotional intelligence but despite their importance 
socio-emotional competencies have played a 
subordinate role in teacher education

• Accounting for the interconnectedness of the cognitive 
skills emphasized, there may be potential for 
exercises focusing on emotional awareness to 
impact preservice teachers’ adaptiveness in 
coping as well as their cognitive and affective 
empathy in preservice teachers participating in mixed-
reality simulations. 
Aspelin, 2019; Bertrand et al., 2018; Brackett et al., 2011; Chang 2013; Endler, 1997; 

Kohn et al., 1997; Kohn et al., 2003; Mayer et al., 2016; Mayer et al., 2004; Mayer et al., 
2008; Mclean et al., 2007; Reniers et al., 2011; Scha ̈fer et al., 2020; Skinner et al., 2003; 

Spinella, 2005; Vreekea & van der Mark, 2003; Waajid et al., 2013)
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A. Gain consents; Establish Coaching 
reminder and check in protocols with 
professor for treatment section; 
Administration of Demographic 
Questionnaire (once consent granted) 

B. Administer PFI, QCAE

C, D, E. Administer PSCI and PSR to 
treatment group

F. Administer PFI, QCAE, Exit Survey, 
Schedule Conclusion Interviews
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1. What is the effect of emotional 
awareness exercises on 
empathy and adaptiveness in 
coping for pre-service teachers 
who participate in  mixed 
reality simulation experiences?

2. How do preservice teachers 
participating in a mixed 
reality simulator perceive the 
importance of emotional 
intelligence and more 
specifically emotional 
awareness? 

3. To what extent do the 
quantitative and qualitative 
data converge?  How and why?
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